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Jersey Premium strategy statement 

This statement details our school’s use of Jersey Premium funding to help improve 

the attainment of our disadvantaged pupils.  

It outlines our Jersey Premium strategy, how we intend to spend the funding in this 

academic year and the effect that last year’s spending of Jersey Premium had 

within our school.  

School overview 

Detail Data 

School name Jersey College Prep 

Academic year/years that our current Jersey 

Premium strategy plan covers 
Sept 2021 – Sept 2022 

Date this statement was published January 2022 

Date on which it will be reviewed December 2022 

Statement authorised by Margaret Eldridge-Mrotzek 

(Senior Adviser – CYPES) 

Jersey Premium lead Nadia Guglieri 

(Deputy Head & JP Lead) 

Jersey Premium is a targeted funding programme which aims to make sure all chil-

dren get the very best from their education.  The funding is paid directly to the 

school or college as we are best placed to assess what interventions would be 

appropriate to enhance the learning experience for the eligible pupils within our 

care. 

Eligibility for Jersey Premium 

There are three eligibility criteria: 

• all children who are looked after or children, who have previously 

been looked after 

• children from households which have recently claimed Income Support 

• children from households with 'Registered' status that would qualify them to 

claim Income Support if they had lived in Jersey for five years 
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Part A: Jersey Premium strategy plan 

Statement of intent 

At JCP we understand that challenging socio-economic circumstances can 

create additional challenges to success for children, however, we are clear that 

these challenges can be overcome. Evidence suggests that the most effective 

way to improve outcomes for disadvantaged children is through high quality 

classroom teaching. Although financial support is provided for schools, 

specifically for children who qualify for Jersey Premium, outstanding educational 

outcomes for these children are best achieved through ensuring outstanding 

practice in classrooms throughout the school. In this way, all vulnerable children 

are helped to achieve the best possible outcomes according to their starting 

points.  

At JCP: 

• We have high aspirations and ambitions for all our pupils, and we believe 

that all learners should be given the opportunity to reach their full poten-

tial. 

 

• We will develop happy, confident, caring students, who enjoy positive re-

lationships and show compassion and respect for others.   

 

• Pupils will grow as individuals and feel valued. We will strive to forge a 

strong and supportive community that reaches out around our commu-

nity. Pupils will demonstrate a growing awareness about the choices they 

make and the impact these have on their environment.   

 

• We want to develop hardworking, independent learners and creative 

thinkers. Our pupils will be encouraged to take full advantage of opportu-

nities and to aspire to the highest standards.   

 

• We aim for our pupils to be inquisitive, ambitious and motivated in their 

approach to learning. Pupils will grow in independence, be reflective in 

their thinking, be eager for challenges and be resilient enough to cope 

with any setbacks they may face.   

It is our intent at JCP to erase the gap between JP pupils and their non-

disadvantaged peers. All members of staff and the governing body accept 

responsibility for ‘disadvantaged’ pupils and are committed to meeting their 

pastoral, social and academic needs within a caring and nurturing environment.  
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Challenges 

This details the key challenges to achievement that we have identified among 

our disadvantaged pupils. 

Challenge 

number 

Detail of challenge  

1 

Impact of school closure/isolations due to Covid-19 on pupil 

wellbeing and emotional support for all pupils, including those 

eligible for JP. 

Pupils and their families have social & emotional needs. The 

wellbeing of all pupils during the lockdown and isolation periods 

was monitored rigorously. Most pupils were affected emotionally 

and socially at some level during this period. Many parents 

reported anxiety issues within their families upon returning to 

school. 

2 

Missed / forgotten learning due to school closures/isolations 

could affect slower progress rates towards end of key stage 

expectations / attainment and generally across the school 

3 
Possible increases of absence due to potential self-isolation 

periods during the year. 

4 

Some JP eligible students are disadvantaged by a lack of access 

to a range of resources, which would support their learning 

outside the classroom.  

5 

Some pupils, lack self-belief, determination, resilience and 

readiness to learn and can lack self-motivation and confidence to 

improve. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy 

plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

An increase in KS1 attainment in read-

ing, writing and maths to pre covid at-

tainment– including catch-up provi-

sion.  

 

Recovery of Maths and Writing for all 

pupils with an emphasis on any disad-

vantaged/vulnerable pupils (after 

COVID). 

 

Support groups for identified pupils 

planned, resourced and evaluated 

effectively to ensure that they have 

the maximum possible impact.  
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To reduce the gap in attainment be-

tween all groups including boys and 

girls in Reading, Writing and Maths in 

KS1  

 

The gap in attainment between boys 

and girls and other groups will be re-

duced across English, Math and 

Reading. 

TAs deployed effectively to support 

catch-up across the school. Training in 

place to enable effective provision. 

TA employed to support disadvan-

taged children, training in place for 

TAs on various intervention pro-

grammes when needed. E.g., BR@P 

Enhanced emotional wellbeing support 

for vulnerable pupils. Develop wellbe-

ing sessions and timetable to meet the 

needs of our vulnerable pupils.  

 

 

Increased wellbeing, self-esteem, self-

confidence, and resilience. 

Wellbeing team communicating ef-

fectively with class teachers to identify 

pupils with needs. 

Increased provision for wellbeing with 

timetables/staffing adjusted accord-

ingly. 

Pupils reflect on their own learning, are 

resilient and motivated to learn. 

Metacognition and self-regulation ap-

proaches to teaching support pupils to 

think about their own learning more 

explicitly, by teaching them specific 

strategies for planning, monitoring, 

and evaluating their learning. (Feed-

back) 

Pupils able to reflect on their learning 

and use consistent language.  

All pupils are exposed to a breadth of 

experiences that enable them to con-

textualise their learning. Pupils love 

learning and have access to an en-

gaging, broad and varied curriculum 

The curriculum will provide pupils with 

and exciting, varied curriculum.  

• Teachers and support staff will plan 

a wide range of visits, hook events 

and experiences to inspire and en-

hance learning and make it memo-

rable (Dependent on restrictions). 

• Children will be exposed to a wide 

range of social, cultural, enrichment 

and sporting experiences within and 

outside of the school day.  

Pupils make at least expected pro-

gress from their individual starting 

points in all areas of the curriculum 

and especially in Reading, Writing and 

Maths.  

• Achieve above Jersey average 

progress scores in KS1 Reading/ Writ-

ing/ Maths.  

• Targeted pupils receive additional, 

high quality maths, writing and read-

ing intervention.  

• Consistent implementation of ex-

cellent practice and high expecta-

tions across the school. 
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Activity in this academic year 

This details how we intend to spend our Jersey Premium this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

Phonics 

• Children to have a weekly See-

saw phonic homework, which 

builds on the phonic sounds 

that have been introduced in 

class.  (Parents become more 

familiar with the phonic sounds 

and rhymes and actively sup-

port their child to learn them). 

• Purchase new reading books 

that are phonics based to se-

cure stronger phonics teaching 

for all pupils. 

 

 

Phonics approaches have a 

strong evidence base that 

indicates a positive impact 

on the accuracy of word 

reading (though not 

necessarily comprehension), 

particularly for 

disadvantaged pupils: 

Evidence from Education 

Endowment Foundation – 

Phonics (+5 months) 

https://educationendowmen

tfoundation.org.uk/educatio

n-evidence/teaching-

learning-toolkit/phonics 

 

2, 3  

Parental Engagement 

• Continue to provide access to 

Reading Eggs and Maths Seeds 

(Online individualised learning 

programmes for school and 

home learning) 

• Parents of low attaining chil-

dren will be actively involved 

and support given to promote 

the importance of hearing chil-

dren read regularly at home. 

(All children will be heard read 

regularly at home) 

 

Evidence from Education 

Endowment Foundation – 

Parental engagement (+4 

months) 

https://educationendowmen

tfoundation.org.uk/educatio

n-evidence/teaching-

learning-toolkit/parental-

engagement 

 

1, 2, 3, 4 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Targeted academic support (for example, tutoring, one-to-one 

support structured interventions)  

Activity Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

Targeted Interventions 

• Phonics and decoding will be 

explicitly taught. (Children will 

use their decoding skills to read 

with more fluency). Targeted 

phonic booster sessions in the 

afternoon with TA. 

• Targeted fluency work at the 

start of the year to improve 

basic knowledge of number 

bonds and fluency. (Increased 

fluency and confidence in 

basic number work). 

• Readers not meeting age re-

lated expectation to be heard 

daily by teacher/TA. (These chil-

dren will be identified by the 

class teacher and interventions 

put in place) 

• Provide targeted, structured 

reading comprehension ses-

sions e.g BR@P 

 

Evidence from Education En-

dowment Foundation – TA In-

terventions (+4 months)  

https://educationendowment

foundation.org.uk/education-

evidence/teaching-learning-

toolkit/teaching-assistant-

interventions 

 

Evidence from Education En-

dowment Foundation – Read-

ing comp strategies (+4 

months)  

https://educationendowment

foundation.org.uk/education-

evidence/teaching-learning-

toolkit/reading-

comprehension-strategies 

 

2, 5, 3 

Feedback 

• Targeted ‘Next steps’ given to 

move learners forward and 

teachers actively ensuring Next 

Steps are being met and pro-

gress towards target achieved. 

(Next steps evident in books 

and progress towards these visi-

ble. 

 

Evidence from Education En-

dowment Foundation – Feed-

back (+6 months)  

https://educationendow-

mentfoundation.org.uk/edu-

cation-evidence/teaching-

learning-toolkit/feedback 

 

5 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Wider strategies  

Activity Evidence that supports this ap-

proach 

Challenge 

number(s) 

addressed 

Pupil Conferencing & Feedback 

• Re-introduce Pupil Conferenc-

ing to increase pupil confi-

dence and develop a lan-

guage of learning through 

Feedback and Growth Mind-

set.  

• Pupil conferencing to include 

JP pupils. Pupils to be encour-

aged to reflect on their learn-

ing and use consistent lan-

guage.  

Providing feedback is a well-evi-

denced and has a high impact 

on learning outcomes. 

 

Evidence from Education Endow-

ment Foundation – Feedback (+6 

months)  

https://educationendow-

mentfoundation.org.uk/educa-

tion-evidence/teaching-learning-

toolkit/feedback 

 

1, 2, 5 

Growth Mindset & Metacognition 

• Focus on Growth Mindset and 

resilience.  Teach a clear un-

derstanding between effort 

and ability and empowering 

all children to believe in them-

selves as learners. (Growth 

mindset displays in classrooms 

and growth mindset language 

and understanding evident 

when you talk to children. 

 

The potential impact of meta-

cognition and self-regulation ap-

proaches is high when pupils 

take greater responsibility for 

their learning and develop their 

understanding of what is re-

quired to succeed. 

Evidence from Education Endow-

ment Foundation – Metacogni-

tion and Self-Regulation (+7 

months)  

https://educationendow-

mentfoundation.org.uk/educa-

tion-evidence/teaching-learning-

toolkit/metacognition-and-self-

regulation 

1, 2, 5 

Resources & Uniform 

• Continue financial support for 

JP eligible pupils in purchasing 

resources and equipment. 

(Case by case basis)  

 

Access to new opportunities and 

widening experiences 

4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Review of outcomes in the previous academic year 

Jersey Premium strategy outcomes 

This details the impact that our Jersey Premium activity had on pupils in the 2020 

to 2021 academic year.  

During an unpredictable year, we ensured that pupil’s wellbeing and social skills 

were at the forefront of our planning. Our holistic, approach to the curriculum 

allowed teachers to firstly prioritise well-being and resilience with a focus on 

growth mindset and learning behaviours. Pupils used these strategies and came 

in confidently and settled well into school. Ensuring that pupil’s and families were 

prepared for potential bubble closures or isolation as a result of COVID-19 was 

another priority of the year. Senior staff had regular contact with families who 

were isolating, ensuring that iPads were set up and collected for work to be done 

at home. Remote learning was carefully planned with levels of support should 

pupils request it. As a result, all pupils had access to remote learning throughout 

class closures/isolations and therefore were able to continue to make progress. 

Targeted pupils also benefitted from additional pastoral support and 

interventions when back at school. Gaps in learning were identified after the 

Island Lockdown and were prioritised in order to support pupil’s making progress 

from their starting points. Long term plans were adapted in order to fill gaps in 

learning, as well as build on prior learning. Most Jersey Premium children made 

at least expected progress from their individual starting points as a result of a 

carefully planned curriculum or extra interventions. 

Our assessments and observations indicated that pupil behaviour, wellbeing and 

mental health and maths and writing levels in KS1 were significantly impacted 

last year, primarily due to COVID-19-related issues. We had already anticipated 

a need for wellbeing and plans were in place to enhance our wellbeing support. 

Additional pupil premium funding was used to provide additional 

reading/phonics and maths online programmes to provide further support for all 

pupils in KS, to providing before school ‘catch up boosters’ as targeted 

interventions and additional home learning.  

At JCP we continue to provide the ‘iPad loan Scheme’ – iPads are made 

available for use by pupils who do not have access to devices for home learning. 

 

 


